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ABSTRACT

Motivation is the driving force by which humans @sfe their goals Wikipedia). It is subject to applied
linguistics. In many studies motivation has beemigal the core in all (Oztiirk,2012). The researstestigates to find out
the role of motivation in learners’ improvementtofglish as a foreign language.lt is said that, vaoion is the "neglected
heart" of our understanding of how to design ircdtan (Keller, 1983).The learners of English asefgn language afraid
to speak English language confidently. The researcbnducted a Pre-test and post-test in ordentavthe learners’
proficiency level. There were two groups; experitaéand control. The groups were made of beginlescstudents, they
were taught for five weeks. The researcher wasuotihg and adopting extrinsic motivational stragsgwith experimental
group learners. The researcher used interactiveoapp and techniques in class to motivate the é&arnrhe data is
analyzed quantitatively with the method of quatitia The importance of motivation is terms of teiag profession is
highlighted as, If the teacher is to motivate paipd learn, then relevance has to be the red thpeaueating activities
(Chambers, 1999). It is found that if we providgthmotivation to the learners, the process of iegraould be increased
ultimately. The need of extrinsic motivation conadter the absence of intrinsic motivation. Howevaagtivation plays a

vital role in the process of learning language.
KEYWORDS: Language, Extrinsic Motivation, English as Foreigmguage Learning, ELC (English language class)
INTRODUCTION

Motivation is a socio-psycholinguistics phenomenibrplays a vital role in the process of learninigether it is
general education or language. The motivation inosd language learning is started by two Canadiaosjal
psychologists, Robert Gardner and Wallace Lambleetd are so many different languages in the urevefbese are
spoken in different areas of the universe. Everymeeds to know as many languages as he can.Leamndatger language
can be a difficult task. One must learn about plmmg morphology, syntax, semantics of the targeiglage(Farver,
2011). There are many researchers who have doearobes over the phenomenon of motivation in ceréaeas.
“Motivation is something that energizes, directsl anstains behavior; it gets students moving, pdimm in a particular
direction, and keeps them going” (Ormrod, 2000)erigthing has a base for progress; the base forod gpeaker of a
foreign language is beginner level. Every levelhea needs to be motivated no doubt but beginne s the first step
(entrance) toward his/her foreign language. As Bh teacher the researcher has experience thatargtaan learn much
more easily. When we provide him/her motivation;stnof the student suffered due to the lack of eregements in the
form of motivation. Now to motivate someone meansbve to do something (Ryan& Deci, 2000).A leanvko feels no
impetus or inspiration to act, thus is characterias unmotivated, where as someone who is energizactivated toward
an act is considered motivated(Ryan and Deci, 2088je is a triangle ofidentity, culture and langgalt is said

thatlanguage is very much powerful and our identity
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Humans have been examining and studying languageday years. Until the 1990s, the theoretical ephthat
prevailed was a social-psychological construct; posed of three motivation components i.e. motiveatiointensity,
desire to learn the language and attitudes towearthing the language (Ushioda and Do'rnyei, 20R2kearchers have
been widely accepted motivation as one of the legyofs that influence the rate of success in fordésnguage (L2)
learning (Dornyei, 1998).Here round about many leags are spoken, the role of motivation in legrtiese languages
can never be underestimated. As an EFL teachefanguage institute, the researcher felt the nedihd out the reason
of less progress in learners of English languageseRrcher found the need, especially at beginned. I&herefore
motivation plays a vital role in the process ofrféag a foreign language. The researcher would tfirad why do language
learners need different motivation for learning Kriglish as a foreign language?How the progress atfvated and
unmotivated learners are different from each othbis research investigates to determine the lesirneotivational level

in learning of English as a second language amigtdight how motivation affects foreign languagarning.

We are born with a single language that is consill@ur first language; we are called native speakérthat
particular language. Learning foreign language lis Eearners in the class-room of foreign languageehdifferent
understanding level. So, is there any role of agici motivation at beginner level? It would be aesd in the research to
be conducted. In order to know the level of motomatprovided to the students of English languageners as a foreign
language and their outputs in the form of compespatakers of English language. This research isroay merely the
students’ extrinsic motivation in language learnef€nglish as a foreign language and ignoringiristc motivation. |

considered as limitation of the study.

Linguistics is all about language. The word lingigts has been defined by several linguists. Noawn@iky says
that Linguistics is a branch of cognitive psychgloiThe scientific study of human language is dllenguistics. A
linguist, then, is not someone who speaks manyulages (although many linguists do); such individwak polyglots. A
linguist is a scientist who investigates human lagg in all its facets, its structure, its usehistory, its place in society.
(Fromkin,2000, p.3)

When we study human language, we are approachihgran essence that is the distinctive qualitiemioid
that is unique to man (Chomsky,2006, p.107).We maaay branches of linguistics; Applied linguistib&uro-linguistics
Socio-linguistics, Psycho-linguistics, Corpus-liigiics, Computational linguistics etc. These areetimg language with
different angles and perspectives. The term sosy@iolinguistics is the combination of both socigliistics and

psycholinguistics. Hence to define socio-linguistic

Any discussion of the relationship between language society, or of the various functions of larggian
society, should begin with some attempt to defiaeheof these terms. Let us say that a societyysgaoup of
people who are drawn together for a certain purpogsirposes, a language is what the members aftecydar

society speak.(Fromkin,2003)

Psycholinguistics is a term which includes Psychpland Linguistics.It is defined that the studyhafman
language, language understanding, language prodyeind acquisition of language. (Hatch, 1983)Emmtmotivation is

a socio-psycholinguistics phenomenon.

Historically there are several periods in the depeient of motivation in foreign language learnidg the

period, 1959-1990 called social-psychological perim social-psychological time Gardner, a psych@bhad worked in
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this field along with his colleagues. After thisrjpel of time an era called Cognitive-situated pétidl 1990s. It was based
on theories of educational psychology, discussephition. The following period is Process-orienteatipd; it was up to
turn of the century. In the process-oriented peatidvork was about the change in motivation, difg motivational
variations. After the time of 1990s another prognes stage of motivation started which is up to ¢herent time called

Socio-dynamic period.

In field of motivation many researchers had comnttelol. In motivation of foreign language we found tiorks of
Gardner, Clément, Dérnyei, Usioda and Mclintyre. yrak had contributed their works with enthusiagtn.C Gardner in
1966 worked upon the motivational variables in igmelanguage.In this he explained all differentiables in learning a
foreign language. In 1972, Gardner and Lambertarpl the concept of motivation in foreign langudgerning or
acquisition. In form of book he published his wéitashen’s (1981) presented monitor hypothesis we reder to
Krashen's Affective Hypothesis here who relate lxiety to high motivation to let intake in. In ®&ardner present a
model called socio-educational model; He talks altao kind of motivation: instrumental and integvat Benson, M.
(1991) did research on attitudes and motivationatol English: A survey of Japanese freshmen. Ruiddenyei, Z.
(1994) presented an overview of motivation and waing in the foreign language classroom. In anofierspective
Gardner, R. C. and Tremblay have talked over* otivation” (1994).He described the process of mdtdrain his work.
In 1998 the Zolt'n Do6rnyei worked on motivation endthe title motivation in foreign and foreign larage
learning.Chambers (1999), described that how tovaiiat the learners of a language as “motivatinglege learners”. He
wrote about the learners of a language should kevated in the required time of motivation. Dornyei2001 mentioned
too many strategies is to be used by the instrunttre language classroom i.e Attitudes, orieatetj and motivations in
language learning: Advances in theory, researct, applications.“motivational strategies in the laage classroom”
(Dornyei,2003) Later, Gardner designed a serigegifquestions that could help researchers to zmahe motivation of

foreign language learners.

He came up with a series of 104 questions aské&ahglish learners to help pinpoint their motivatfon learning
English called the Attitude/Motivation Test BattergGardner R. C., 2004, p.2) There were questiodside like:

« | wish | could speak many foreign languages pelsfect

* My parents try to help me to learn English.

* ldon’t pay much attention to the feedback | reedivmy English class.
* | don't get anxious when | have to answer a quastiany English class

These are mentioned as a exmaple.Hsieh, (200&) didearch over the issue of motivation that “wieyaollege
foreign language students' self-efficacy, attitudied motivation so different?” In it he describée wifferent level of
motivation in college level learners of a langualyCrossan, in 2011he found in his research thed@img gap:
Motivation in year one EAP classrooms”. Noam Choynslterviewed by Arianne Robichaud (2013). It wdmat the
process of learning in education. In the intervibe linguist talked about teaching a language aadhing a language is

based on motivation.

! AMTB Attitude/Motivation Test Battery
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Robichaud: Over the years, many teachers seemed to have twoymi, as a linguist, to ask you how to teach
language to kids but most of the times, you ansgvéinat teaching methods are probably worthless,thaiit's

the way you try to interest kids in learning tHa important...

Chomsky: | think 90% of it is motivation: what methods yose can affect the motivation. There are ways of
teaching that simply drive away any sensible péssouriosity and interest, no matter what you'echéng. In
2012, programs of «teaching to tests» are deaddnirtfhe mind: they just undermine any likelihood thé
children wanting to learn or gain the capacitieptoceed on their own. | think the same is truehvéinguage
teaching. (Robichaud and Chomsky, 2013)

Recently researchers have written a book for thielagee of both the teachers and learners of foreign
language.i.e. Motivating learners, motivating teash Building vision in the language -classroom,(D&iand
Kubanyiova, 2014). Vision represents one of théégg-order motivational forces, one that is paldidy fitting to explain
the long-term, and often lifelong, process of m@distea foreign language. It offers a useful broandslto focus on the
bigger picture, the overall persistence that isegeary to lead one to ultimate language attainnidm.vision of who one
would like to become as L2 users seems to be otteeahost reliable predictors of long-term inten@é&ort. (Dornyei &
Kubanyiova, 2014).

Process-oriented model by Dornyei and Otto:
» Creating the basic motivational conditions, whigthdlves setting the scene for the use of motivalisirategies
» Generating student motivation, which roughly cqoagls to the preactional phase in the model
* Maintaining and protecting motivation, which copends to the actional phase
» Encouraging positive self-evaluation, which cormggs to the post actional phase (Dornyei & Ott®8)9

Many of the researchers focused on several areiah \@he describing motivation in foreign languagarhing. In
the field of motivation | have chosen;an analydisextrinsic motivation in English language as aefgn language at
beginner level in a language class. In this areadlkearcher drew a picture of the learner’'s pssgadter motivated them

through different strategies.
Language

Living organisms are using languages; it may béaleor non-verbal. We live in the world of languagée
process of understanding occurs through languageguage is a means of communication. It is as Uagg is a very
complex human phenomenon; all attempts to defirfea# proved inadequate. In a nutshell, languagm i®rganised
noise’ used in actual social situations” (Varshn2907, p.15). What | know, language means to delores ideas,

thoughts, and concepts are to be called language.
First Language

When we talk about language so the concept of lirggjuage comes to our minds. It is understanddlalefirst

language means our mother tongue, what we cafidtiee speaker.

There is also sometimes a need to distinguish antbagconcepts first language, native language, @§m

language, and mother tongue, although these arallyswieated as a roughly synonymous set of terms
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(generalized as L1and L2). The distinctions areahotiys clear-cut. For purposes of second langéageisition
concerns, the important features that all shadeéd sfshare are that they are assumed to be languegeh are
acquired during early childhood — normally begimnimefore the age of about three years — and tlegt ahe
learned as part of growing up among people whokstiesam.{roike, 2006)

Motivation

Motivation refers to that force which drives you fioing an action. While talking about motivatidryrner has
also contributed. He considers motivation to beosymous with cognitive engagement, which he defagsoluntary
uses of high-level self-regulated learning strasgisuch as paying attention, connection, plannamgi monitoring.
(Turner, 1995)

Types of Motivation
* Intrinsic motivation
»  Extrinsic motivation
Intrinsic Motivation

Intrinsic motivation is related to internal procedsa learners mind. If one is intrinsically motied he does not
need extrinsically motivation.It is one’s interraility and a kind of spirit to do some act. Intrdorce for doing

something is much stronger than external forcedmwvincing.
Extrinsic Motivation

Extrinsicmeans external. Extrinsic motivation reféo the motives that are received from outside seyhrate
from the behaviors. When one’s spirit is not thatcim strong to achievegoal so, in this case he neetde motivated

extrinsically. It may be from parents’ side, froeathers or from environment. These motives behav®not inherent.
Research Methodology

The researcher used mixed methodology i.e. Quaktaind Quantitative paradigms, for this researohkvso to
analyze learners’ improvement when they are matalhe researcher arranged a pre-test and posttdiscuss their
progress quantitatively. The research is relatedognition of the learners. It is considered asgperimental research

work as there were experimental and control groups.
Participants

There were 20 learners in the beginner level. Tdlewere of different age i.e. 35, 30, 28, 21, 28, 15. Their
places of birth were almost different from eacheotlsome belonged to rural areas and some belaegerban areas.
Their qualificationratio was different too. In tlimme of admission they were placed in the samerlyegiclass on the basis

of placement test, which denoted their proficiemcinglish.
Instrument

There were 20 students in the English languages.chsiter the pre-test the researcher divided thsscinto two
groups: control group and experimental group. Tésearcher taught them for three weeks. The resrahad given a

post-test to know the ratio of learning increasdexrease with motivation variation.
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The Environment

The medium of instruction was English, as it isacléhat it was English Language class. In the ertiasses
direct method was used. The learners were keergettlanguage i.e. English. The conversation wébh otherin the

target language (English) motivated the learnesptmak confidently.
Motivational Strategies Used in Class
In the language class certain strategies werevielibby the researcher in order to make tem higldgivated.

In a time Davies explores his thoughts that moiivats like food for the brain. You cannot get egbtn one

sitting. It needs continual and regular refills.
* Use of Multimedia

It is an era of technology every one wishes fagproach and use. The students of beginner level haesire to
be taught through technological instrument. Ziggasharing his views about this as concentratedghts produce desired

results. The researcher used multimedia in thesiasn for teaching them grammar structure with arpgicture.
* Praises

As it is understandable that to be praised somearks more than the one who is never praised. Ghskys
that man is what he believes. In the language dassn-native speaker of a language is to be @damsore for their less

progress in learning English as a foreign language.

e Students’ Participation

To quote Franklin “Tell me and | forget, teach nmeld remember, involve me and | learn”. When weoine
someone it means he/she is psychologically andigddiyswith that activity. The process of learniadoreign language is
cognitive. So one needs to be active and presentathe Students are making many mistakes in thenieag process. One
student was making simple sentence of PresentifnideT ense. He was totally wrong, so with partatipn the correction
was made.Participation can makes one student actitree classroom of language. Napoleon Hill hadtgbuted a lot,
here to quote him “If the mind of man can belietves mind of man can achieve”. In the class of gramthe researcher

make them good participants by providing them traetice of grammar structures.

e Introducing new things

Being a human everyone has a nature to be introdwite new things. Novelty brings interest in evéisid. In
the class of language when the teacher introduoesvastructure, the interest of learners increaBes.teacher/ researcher

introduced many new structures related to theiydautine i.e. Present ability, Present compulsiresent property etc.
* Rewards

Spirit plays a very important role in the field education. The process of learning a languagetafiytdoased on
spirit and motivation. Emerson tried to encourage kearners and other workers in this way “Nothgrgat is ever
achieved without enthusiasm”. As language is d akill rewards can make easy the learning. The ¢éeawcbtivated them
with different rewards i.e. ball points, pencil,ociolates, money, dairies etc. Rewards make fagbribgess of learning a

language. It is related to their cognition sothely mecome as sharp as a tack with these rewards.
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e Clear Goals

In education most the students have no clear gohksy don't know what we are going to achieve aad lgan
we achieve. So same is the case here with thedeaoi a language. In one vocation Alexander GraBainis talking
about the goal achievements as “the achievemem@ijoal should be the starting point of anothbeyTare the students
of beginner so most of them don’t know that for twve are learning a language. Giving them cleatsgdhey would be
motivated. The language teacher/researcher gawe thear goals in the form of showing the importaméeEnglish

language in modern era.
e  Student-Student Competition

English Language class of grammar is activity basthing; after teaching them grammar structuhes t
instructor provide them with equal opportunity anpetition to do more practice of the structuregtduo them. This
competition increases their level of learning angtimated the winner and guided the loser to do haodk/practice to

become a winner.
» Feedback Ongoing Process

The researcher taught grammatical structures téetdr@ers of English language. They were doing npoaetice
to become more competent in foreign language. €kearcher followed feedback process in the entisses in order to

make them more motivate with the passage of time.

The researcher collected data from the sample pedest and post-test. The pre-test was made gokctine
level of each individual at English grammar. Affee-test the class was divided into two groupsgeerpental groufand
control group. The teaching methodwas the sambdtr groups, the same grammar structureswere taoidgath groups.
The experimental group was treated politely anéedéhtmotivation strategies were provided. The asdeer taught the

learners in highly motivated environment of thessla

The researcher followed his objectives to find leatrners’ output after providing them motivatiortresically.
The researcher gave the learners a pre-test. Bitegr comprises writing skills with keen focusgrammar of English

language. The pre-test was based on general granen@enses and Prepositions.

After conducting the pre-test, the researcher tafed their result. Asthere were 20 learners eashlr was
different from one another. The pre-test was coittgi 25 objective type questions. In the pre-teshequestion carried 1

mark and total marks were 25.0n the bases of gteResearcher divided those learners into twopgou

The researcher taught them for three weeks. Theg neurished with extrinsic motivation with the peif using
different strategies. The researcher designed ttests The post-test comprised grammar structoféanglish language.
The post-test was constrained to all those strestwhich were taught to them by researcher in thags.The post-test
was based on grammatical structures i.e. Name,Natignality, Present Ability, Present Compulsi@grund, Genitive,
Present Indefinite Tense. The post-test contairtedtfectives question like pre-test. It was the esdike pre-test each

guestion carried 1 mark. In the post-test, thenrewéN questions and W/H questions addition.

Together Lambert and Gardner suggest a framewarkiriderstanding language learning motivation inolhi

2 Experimental group=Group A Control group=Group B
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learners are motivated to learn a target languaghffering degrees depending on their attitudeawaithe target culture.

(Dornyei, 2001)In the result of post-test we cahthat motivated students scored well than corgrolp learners. There

were 10 learners in each group. The marks distdbus like 25 marks per test. The result of expemtal group is

180/250.

RESULTS

The researcher had collected the data through ctinduof pre-test and post-test. If we calculateirtmesult; it

would be like.

t=25Q = total marks

t°=180t" = total marks obtained

¢
Sox = TX = average

_ 180

~ 250

x =0.72

percentage = x X 100
percentage = 0.72 x 100
percentage = 72

understanding = 72%

The result of experimental group is showing us dwerage understanding of their learners is 72% twisc

improved absolutely with extrinsic motivation. Coangtively the post-test result of experimental gragibetter than pre-

test result.

On the other hand we have control group which §at250

t=250t = total marks

t'=137t" = total marks obtained

¢
Sox = TX = average

_ 137

250

x =0.54

percentage = x X 100
percentage = 0.54 X 100
percentage = 54

understanding = 54%
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The control group result is also comparatively drethan pre-test. It has also improved but not ékperimental
group the reason is that of extrinsic motivatioreTlsult is showing us that; what strategies ofivatibn used by the

researcher had effected these learners.

The intention to conduct this research work wasnalyze the effectiveness of motivational techniquehe
researcher used these in the EFL class with thredes of beginner level in an English languageitunstn (ELI). The
researcher took classes with English language desuand facilitated them with extrinsic motivatidine researcher made
lesson plan for each class in order to investigagér proficiency level. The teaching method uskd same for both

groups. The researcher took proper classes andthesult extracted to show the effect of motivatio
FINDINGS

Learning a language sometimes becomes a computsidhe people of a country. While going to an iiasion
for learning a language is the proof of importantéhat particular language. The researcher toagkses with the learners

of beginner level and found that;

* As we human need food to survive, similarly leasnefr foreign language need motivation at the tirhstart i.e.

Beginner level.
» Learners of foreign language are expecting thatuator would be like a facilitator rather than lamititative.
«  While providing them proper motivation at the timfeneed they looked too active in the class.

e To be like a facilitator the instructor found thihe learners were coming after the instructor agmahahding for
much more time.

People who have a high achievement, motivation terlge persistent and hardworking. They are abldetay

gratification to meet long-term goals, and theydtemchoose careers that allow them to compete otitbrs.
CONCLUSIONS
On the basis of findings, the following conclusisrdrawn:

The experimental group comparatively performeddsesind the result is significant.Extrinsic motieatihas
increased their level of learning for language. Tresearcher also taught control group (group-B)anted their
performance. The researcher found that the classpassive having the same teaching methodologgwelll regularly.
The reason was the level of motivation. Hence esiti motivation performed a role of initiatives. éEshwere pushed

toward their goal of learning a foreign language.
RECOMMENDATION

In language class, every learner is like a newlgnbahild. They don’'t know what to say and how tg.sbhey
need encouragement and motivation in every stégaofiing. The learners of foreign language are etipg the teacher to
be like a good friend and facilitator. They shoblel motivated by their less learning. The languagptructors need to
follow a proper lesson plan for their classes.rlrgbrs will have to adopt different motivationatadegies to encourage
the learners. A language instructor must be likemtral bridge between learners and languageatsfer knowledge of

language easily among them. Language class istgdiiased the instructor would organized too martyaies for them;
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in order to involve them.

In this area of research, further research shoelddne on the motivation level of teachers in Eiglanguage
institution. If teachers are motivated so no dahby would better guide their language learners flivher study the book

is suggested written by Noam Chomsky, a linguigtittuage and mind”.
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